
xi

Introduction

The Supreme Court’s 1954 decision in Brown v. Board of
Education of Topeka, Kansas, made equal access to public
education the law of the land. With each decade we have
increased the proportion of the U.S. population in school,
including children from more diverse socio-culture and
economic backgrounds, and diversified the kinds of
educational programs offered. But these accomplishments
have fallen far short of the vision of a universal school
system that provides all children with equal access to
success in school.

—M. C. Wang and J. A. Kovach, Bridging the
Achievement Gap in Urban Schools

As the economy, resources, and affluence of the city have
moved to the suburbs, we have been left with many

large cities whose inner-city area is a myriad of crumbling
buildings, graffiti, and the poor who cannot afford to leave.
Add to that a struggling economy and the lack of resources
available, and we have an educational system that, despite its
best efforts, cannot provide equal access to success. Teachers
are leaving the field in droves either to enter a different field or
to follow the resources to the suburbs of the city. Why not? Our
society measures the success of schools and its personnel on
test scores—often single test scores. Even when the measure-
ment includes other factors, such as dropout rates, attendance
rates, and the percentage of students taking advanced courses,
the complex problems of teaching a diverse population of
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urban students from ethnic and language minority backgrounds
remains a factor usually not considered.

Throughout this book, we will examine how we got to this
place and look at some of the best research available for help-
ing to narrow and eventually close the achievement gap for
minority students. While many of the solutions for urban
schools are a matter of combining resources from state and
local communities, including health and dental care, family
assistance, and the collaboration of community leaders in the
decision making process, this book focuses on what the class-
room teacher can do to help ensure that these students learn—
and learn at a high level.

Brain research has afforded us insights into new ways
to reach these students. We now know, for instance, that
inner-city students learn better when visual and kinesthetic
approaches are used than they do when a traditional curricu-
lum based on verbal teaching is employed (Payne, 2001).
English language learners may not have the language acquisi-
tion skills necessary for processing a great deal of data in a
verbal format. By incorporating visual tools into the curricu-
lum and by providing a variety of teaching strategies, we can
reach these students at a level never before possible.

The Vocabulary Summary of this book contains terms
often used in conjunction with working with urban learners.
Form 0.1 provides a list of the vocabulary words for this book.
In the space provided, write your definition of the word at this
time. After you have read this book, go back to your original
answers to see if you have changed your mind about your
definitions.

In addition, I am providing a pre-test to help you identify
your own knowledge of the vocabulary that will be used in
this volume. At the end of the book are a post-test and the
answers to the test for your self-assessment.
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Your Your Revised
Vocabulary Definition Definition

At-risk students

Bias

Classroom climate

Direct instruction

Diversity

English language
learners

Ethnicity

Ethnocentrism

Exceptionality

Heterogeneous
grouping

Hidden rules of
society

Imaginary
audience

Intrinsic
motivation

Learned
helplessness

Learning
environment
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(Continued)

Form 0.1 Vocabulary List for Diverse Learners
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Locus of control

Melting-pot theory

Minority group

Modality

Motivation

Multicultural
education

Nondiscriminatory
testing

Personal fable

Self-concept

Self-efficacy

Self-esteem

Self-fulfilling
prophecy

Socioeconomic
status

Self-talk

Voices

Form 0.1 Continued
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