
CHAPTER 12

USING PERSONA DOLLS AND ‘THE 
ISLAND’ BY ARMIN GREDER

KS1 and Early Years Foundation Stage: Using Persona Dolls

Following on from the initial session, introducing Jeetinder the Sikh Persona Doll, 
this lesson focuses on religious and cultural ceremonies.

Naming Ceremony

In this session the focus is the story of the Naming ceremony of Jeetinder’s cousin. 
Jeetinder explains that at the Gurdwara last Sunday his cousin Amanpreet’s baby 
sister was named.

Everyone crowded into the Gurdwara – it was very exciting because Manjit, 
Tejpreet and I had new clothes for the ceremony. My aunty Aneet Kaur and my 
Uncle Raminder were very proud and Amanpreet had a smile which filled up 
the whole of her face. She was wearing a lovely new green shalwar and kameez. 
(Ask what these words mean – tunic and trousers.) What do you wear for special 
occasions?



The Guru Granth Sahib was opened and we all held our breath in anticipation as 
whispered rumours spread through the hall that the first letter of the baby’s name 
was to begin with ‘A’! It was amazing, the same letter as her sister. Uncle Raminder 
said he knew exactly what name to give the baby – Amritpal because he’d wanted 
that for Amanpreet but aunty Aneet had said she wanted Amanpreet.

Sometimes parents can’t think of a name straight away so they go away and decide 
later but Amanpreet’s new sister was called Amritpal straightaway. We sang some 
songs at the Gurdwara and I prayed to God that Amritpal would grow up to be a 
good friend to me and Amanpreet – I’m looking forward to when she’s 2 because 
they get interesting at that stage. I don’t like it when they’re babies, they just have 
smelly nappies and are sick! I think Amritpal’s a good name. After that we had a big 
party with lots of food. Do you have parties when your babies are named? (Class talk 
about different naming ceremonies, e.g. christenings, dedication ceremonies, etc.)

Note: most Sikhs do use their caste surnames like Nijar, Mann, Atwal or Grewal as 
well as the Singh and Kaur denoting male and female. Where is your family name from?

Amrit ceremony-initiation into the Khalsa

My sister and her friends went through the Amrit ceremony last month. My cousin 
Jagdeep didn’t want to go through Amrit; I think because his dad didn’t. But they 
are still Sikh. You can tell because if you’ve gone through Amrit then you have to 
keep the promises; for example, uncut hair. Jagdeep and his dad cut their hair. 
Manjit, my sister and her friends all decided they wanted to. They went into a big 
tent and received some sugar and water.

What do the class know about different initiation ceremonies and what rights and 
responsibilities do they bring? Again, ensure the RE focus is kept – Learning ‘about’ 
and Learning ‘from’. (QCA 2004)

Marriage

[Especially suitable for KS2 children.] My aunty Aneet and uncle Raminder like to 
tell us of their wedding day. They hardly knew each other at all before the wedding 
day but in our culture many Sikhs say it’s more like the marriage of two families. 
Families are really important to many Sikhs. Aunty Aneet says it was the marriage 
of two families: my uncle Raminder’s family and my dad’s and her family. Aneet is 
my dad’s sister. My dad met Raminder and his parents and he thought he’d make a 
really good husband for Aneet. Aunty Aneet is Dad’s favourite sister so he would 
never have encouraged someone horrible to marry her.



Uncle Raminder and his family are really nice. They own a shop like we do and 
so Aunty Aneet and Raminder have something in common! Manjit, my sister was 
worried about having a husband chosen for her who she didn’t know; she wanted 
to marry someone she fell in love with. But Aneet told her that our mum and dad 
love her so much and would choose someone they thought was right for her and 
she and Raminder grew to love each other. Anyway lots of Sikh girls and boys have 
a big say in who they marry.

I was only little but I just remember Aneet and Raminder’s wedding. They walked 
around the Guru Granth Sahib four times. I prayed that they would have a happy 
life together. And they are certainly having that – they’ve got Amanpreet and 
Amritpal who are my two lovely cousins! Have any of you been to a wedding? What 
happened?

At the end of the lesson, ensure there is a plenary which brings together all the 
AT 1 learning ‘about’ and some of the AT 2 learning ‘from’ religion (QCA 2004), 
which the children have been engaged in. Think about how Persona Dolls could 
be used further, to stimulate enthusiasm for a particular topic and combat racism.

In Early Years Foundation Stage and KS1 use a Reception-aged doll, like Amanpreet 
Kaur (Jeetinder’s cousin who is 4 and a half, she has a new baby sister – Amritpal).

For KS2 use Jeetinder aged 8 and talk more about his elder brother Tejpreet and 
his elder sister Manjit. Persona Dolls should only be used at upper KS2 if the chil-
dren have been used to them in KS1 or lower KS2.

Ideas for continuing sessions

•• Learn about Sikhism – ask Jeetinder to bring in artefacts from home.
•• Perhaps other ‘real life Sikhs’ in the school might be willing to share what they 

believe or parents might be invited into the classroom.
•• Check what is in the RE Agreed syllabus and use this as a guide. Especially 

learn about the 5 Ks (uncut hair is one) because this was the problem Jeetinder 
expressed.

•• If there is not a Sikh in the class or school look on the Internet or visit a gurdwara 
to ask a Sikh visitor from a nearby community into school.

•• Present some aspects of the work in a school assembly.
•• Make links with PSHE (Personal, Social and Health Education) and other cur-

riculum areas as much as possible.

The point of this session is for the children to see Jeetinder as a child ‘just like them’ 
who likes playing on playgrounds, gets up in the morning and washes and gets 
ready for school, and likes chips. BUT Jeetinder is a Sikh who worships God and 
takes his religion very seriously.



It is a good idea to supplement the Persona Doll sessions with other resources, 
such as Poster Packs, audio and visual resources and artefacts.

Further reading 

Elton-Chalcraft, S. (2005) ‘Anti-racism: an attainment target for RE’, RE Today Spring 
pp. 28–29.

Elton-Chalcraft, S. (2010) ITE Sessions Using Persona Dolls. Available at: www.
multiverse.ac.uk

Persona Doll Training (2010) available at http://www.persona-doll-training.org/
ukhome.html (accessed 2.9.10).
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KS2: ‘The Island’: A text to promote racial and  
cultural understanding 

Plot
A lost and desperate man is washed up on an island 
where he is confronted by forbidding walls and hostile 
islanders. He is allowed to stay but because he is 
different he is treated as an outcast. He is finally set 
adrift, in his burning raft. The islanders return to their 
heavily fortified, narrow existence.
Themes
Racial and cultural difference
Racism
Effect of immigration, including refugees and asylum-
seekers
Human responses and role of community 

Personalised Learning
For children with EAL, encourage use of first language, 
particularly in small-group work, to support understanding 
of the learning outcomes. This will be most effective in the 
first two sessions which use talk to underpin the learning.
For children with specific learning needs, some lesson 
objectives may need to be adjusted; however the activities 
use inclusive approaches, like talk, group work and 
computer technologies, to ensure high-quality learning for 
all children. 

English & ICT Links
Using talk to initiate and extend thinking
Using reading to evaluate and critique
ICT – communicate, collaborate and share information 
using online technologies with people and audiences 
within and beyond the school. Each page of the story 
could be scanned onto a computer, so that it can be 
projected onto a large screen. 

Preparatory Activities
Ask children to think of 2–4 aspects of their lives at home, 
school and in their communities that they really like and 
wouldn’t want to be changed by anyone new coming in. 
Provide them with ‘bricks’ made from brown sugar paper, to 
write their ideas on. Stick the bricks on a large mobile 
display board, or hang from a line suspended across the 
room, to symbolise a wall. 



Learning 
objectives 

Whole-class 
activities Small-group activities 

Outcome and assessment 
opportunities

1 Clearly convey 
ideas to others; 
listen and act on 
what has been 
discussed. 

Discuss the front 
cover; ask for 
predictions. Read the 
first part of the story 
and discuss initial 
feelings. In pairs 
children discuss the 
man and his 
feelings. Write these 
on one side of the 
wall. 

Use drama activities to 
explore the actions and 
motives of the villagers.
Freeze frames – children 
adopt pose of a villager.
Hot-seating – teacher 
adopts role of man, taking 
questions from villagers.
Link responses back to the 
wall emphasising that 
although these are natural 
responses, they are not 
positive and supportive. 

Understand that acceptance 
of difference and compassion 
overcome fear and hatred.
Discuss and take predictions 
about the ending of the story.

2 Use appropriate 
drama methods to 
understand 
differences 
between people 
and develop 
compassionate 
attitudes. 

Give each group a 
photocopy of a 
double-page spread 
so that, in total, only 
half of the story will 
have been told.
Ask them to circle 
language, facial 
expressions and 
gestures by the 
villagers, which 
express fear, dislike, 
anger. 

Using their pages, each 
group dramatises their 
part of the story.
Stop the drama to read 
the end of the story. How 
could the story end more 
positively? What would 
each villager need to do? 
How could they act 
together?
Groups discuss then write 
positive suggestions on 
their pages. Decide how 
to put their ideas together 
to create a joint class 
ending. 

Understand that acceptance 
of difference and compassion 
overcome fear and hatred.
Link back to the wall, 
explaining that our thoughts 
and feelings may stay the 
same but we need to ensure 
our actions are positive.
What changed your thoughts 
and feelings? What effect did 
it have on the man?

3 Read and evaluate 
stories of racial 
and ethnic 
diversity.
Understand the 
importance of 
knowing personal 
identity. 

Introduce the notion 
of diversity, 
emphasising that the 
UK has many 
different racial and 
ethnic peoples. Use 
a video story to 
discuss identity and 
diversity. E.g. Yonis’s 
story will highlight 
key areas of family, 
school, faith/values 
and personal hopes, 
http://www.bbc.co.
uk/learningzone/
clips/yonis-me-my-
family-andmy-
school/9651.html 

In pairs children re-visit 
Yonis’s story to identify 
similarities and differences 
to their own culture and 
ethnicity. Some children 
could follow the simpler 
format in Amber’s story, 
http://www.bbc.co.uk/
videonation/ articles/u/
uk_everywhere.shtml Plan 
own identity stories to 
include: family, school, 
faith/values and personal 
hopes. 

Value own and others’ 
identities, recognising that 
diversity is part of a positive 
and healthy school and 
wider community.
Homework: Children gather 
information and write identity 
stories.

(Continued



Learning 
objectives 

Whole-class 
activities Small-group activities 

Outcome and assessment 
opportunities

4 Synthesise ideas, 
using ICT, by 
combining a 
variety of 
information. 

Children share 
identity story plans 
and organise into 
appropriate pairs for 
recording. 

Pairs support each other to 
tell stories using one or 
more of the following 
technologies: Digital 
cameras to take portrait 
photos, attached to their 
stories written via e-mail. 
Video or Webcam. 

Take steps to promote 
understanding, equality and 
co-operation.
Share a few of the digital 
stories and evaluate how the 
activity affected their 
self-esteem. Add these 
positive ideas to the wall.

5 Communicate and 
collaborate with 
others using 
appropriate ICT. 

Use one of the 
children’s digital 
stories to discuss the 
importance of 
identity, self-esteem, 
racial and cultural 
diversity, leading to 
positive co-operation. 
Link to The Island. 

Children are supported in 
sharing their stories with 
others by e-mail to another 
class, or to another school, 
if such a partnership has 
been set up. Use of a 
webcam will enable live 
stories to be told.
Using the PowerPoint 
program, place all the 
children’s contributions on a 
continuous loop presentation 
to use in assembly, on 
parents’ evening or at an 
other appropriate event. 

Re-visit the wall to evaluate 
how feelings and emotions 
can be positive or negative 
and it is our actions which 
need to be channelled 
positively to build support, 
equality and co-operation.

Further reading 

www.bbc.co.uk/learningzone/clips/ These video clips provide the basis or starter 
for discussions or whole projects. Select ‘Primary’ then ‘PSHE’ or ‘Citizenship’ for 
topics on diversity, difference and ‘Race’.

www.booktrustchildrensbooks.org.uk/Home Comprehensive and up-to-date web-
site to help find a wide range of children’s books. Also has teacher resources.

www.britkid.org/ The Britkid community supports understanding about ‘Race’ and 
racism in the UK for teachers and young people.

Knowles, E. and Ridley, W. (2006) Another Spanner in the Works: Challenging 
Prejudice and Racism In Mainly White Schools. Stoke-on-Trent: Trentham Books.

Leicester, M. and Johnson, G. (2004) Stories for Inclusive Schools. London: 
Routledge. Stories to help children unlearn prejudice and explore difference.

www.multiverse.ac.uk/ The Multiverse website hosts a variety of educational 
resources for many areas of ‘Race’ and ethnicity.
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