
Introduction

MELISSA K. WELCH-ROSS AND LAUREN G. FASIG

Scientists have long tried, with varied
success, to explain the value of their
work and to help put their findings to

some use. Since the World Wars, and espe-
cially since President Johnson promoted his
Great Society vision for the nation, behav-
ioral scientists in particular have tried to use
science-based innovations (knowledge, inter-
ventions, tools, and other technologies) to
influence policy, to inform and persuade
through mass media, and to improve vital
services in society. After some turning away
from the behavioral sciences in the 1980s,
legislators, government agencies, service pro-
viders, advocacy groups, and private founda-
tions increasingly seek to use the research to
inform their decisions and practices. They
are motivated at least in part by the wish to
know whether the resources put into reliev-
ing society’s problems and improving its
health and well-being are producing the
desired results and, if not, what more could
be done. Many organizations also want to
know, as do individual scientists, whether
investments made in communicating science
to policy makers, mass media, and others
lead to taking up the science and using it in
ways that benefit the public.

Despite this history and increasing demand
for science-based approaches, researchers can
lack realistic ideas about what communicat-
ing and disseminating science entails. They

are not necessarily to be blamed. Devel-
oping the essential knowledge, skills, and
perspectives—or even imparting a basic
awareness of what the work involves—is
not part of most behavioral science training.
In fact, no entity in particular has been
especially prepared for studying, planning,
conducting, and evaluating the communi-
cation and dissemination of behavioral
science, or for training future generations
of behavioral researchers to understand 
or do the work. As noted by Carol Weiss, 
a foremost scholar on the topic, dissemina-
tion has been nobody’s job.

Yet, enough has been learned so that sci-
entists need not put their efforts together
willy-nilly. Much has been published on
methods of delivering science-based innova-
tions to policy, mass media, and service 
professions; the barriers encountered and
how they might be removed; the qualities of
science that make it worthy of disseminat-
ing in the first place; advances needed to
research on dissemination and communica-
tion; the challenges unique to behavioral
science; and so on. But all of this scholarship
is strewn through the literatures of psychol-
ogy, anthropology, journalism, science
communications, public health, nursing,
mental health, education, business, law,
philosophy, science policy, and social policy,
among others. To us, it seemed time to
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integrate some of this knowledge and insight
into one volume to support those interested
in knowing about and doing the work. In
fact, as one reviewer of our book proposal
said, it is hard to believe that the book wasn’t
already written.

OUR APPROACH

Our goal was not to comprehensively review
all that has been offered or to include every
discipline or profession that has something
useful to say on the subject. Rather, we aimed
for a coherent picture of what communi-
cating and disseminating behavioral science
involves—the main actors, issues, contem-
porary approaches, challenges, types of
research, and broader conditions that influ-
ence if and how it occurs. And so we asked
an interdisciplinary group of experts to
describe relevant scholarship and practice
and to present their informed perspectives to
help readers gain insight into the complex
web of ideas, concerns, activities, relation-
ships, and environments that make up the
work. Contributors include behavioral sci-
entists from academia and government;
scholars from journalism, science communi-
cation, and health policy; professional com-
municators from a university, scientific
society, and national social issue campaign;
journalists and editors from television, print,
and radio; and representatives of think tanks
and advocacy organizations.

Many of the topics that appear have com-
plexities that could not possibly have been
covered even in a book of this size. Some rel-
evant disciplines—mass communications,
advertising, marketing, health promotion,
health communications, organization science,
social marketing, program evaluation, and
so on—are not discussed in detail. Only
recently have diverse policy, research, and
service organizations in the United States,
Canada, and abroad begun to undertake the

tremendous task of surveying these and
other literatures and distilling principles to
be applied and tested in their efforts to sup-
port various uses of scientific research. Such
initiatives mark what seems to be the begin-
ning of a new age for both communication
and dissemination research and practice.
We’ve offered therefore an appendix of
related resources for readers who seek
broader and more detailed information.

A FEW ANCHORING DEFINITIONS

Though readers and chapter authors may
quarrel over some of them, we offer defini-
tions of key terms, derived from our reading
of the relevant literatures and from the
usages of the chapter authors, to help clarify
the scope of the book.

Dissemination of behavioral science
refers to the spreading of innovations from
science to promote widespread awareness,
understanding, and use. Though often used
interchangeably with diffusion, many now
associate diffusion with passive spreading
that is spontaneous, unsystematic, slow, and
unreliable. Common examples are present-
ing research in academic journals or at con-
ferences or issuing press releases followed
only by hoping that someone “out there” is
picking up the findings. Dissemination, in
contrast, is becoming associated with using
more active, planned methods of promoting
the initial widespread use of science innova-
tions, helping users adapt them to meet local
needs, and supporting sustained use.

In practice, science communication refers
to the particular strategies and approaches
used to convey information from scientific
research, as well as about how to use science-
based innovations or about the scientific
enterprise (for example, how science pro-
gresses toward knowledge and is adminis-
tered). It ranges from large-scale social
marketing campaigns that promote messages

COMMUNICATING AND DISSEMINATING BEHAVIORAL SCIENCE2

Ind-Welch-Ross-45343.qxd  9/3/2007  4:33 PM  Page 2



derived from science, to an advocate’s use
of science to influence policy makers’ opin-
ions, to the development and evaluation of
museum exhibits.

The academic discipline of science com-
munication is a broad and emerging area of
scholarship. Some of its main concerns are
the public’s understanding of science, how
science is delivered to and received by differ-
ent audiences, the role of science in society,
and the relationship between scientists and
science communicators. Science journalism
has tended to receive much attention from
scholars given that it is part of mass media.
The field is just beginning to describe ways of
communicating science for particular audi-
ences and purposes and the results. Most
agree that the academic study of science com-
munication could benefit from being more
tightly linked to the study of communica-
tions more generally and to the practice of
communicating science.

Some readers might consider dissemina-
tion to be the higher-order category, others
may view communication to be the broader
one, and still others may see no real differ-
ence between the two. In this book, com-
munication is discussed mainly as being in
the service of dissemination. Messages are
communicated—to the public, mass media,
policy makers, service providers, adminis-
trators, and so on—and ideas are exchanged
to make the findings and other products of
science widely available and to support their
appropriate use.

Knowledge transfer, sometimes used
interchangeably with dissemination, refers to
moving knowledge, practices, and techno-
logies within and between organizations. It
includes conveying the attitudes, knowledge,
and skills required for delivering and receiv-
ing these innovations to meet particular
goals. Though sometimes used synonymously
with training (e.g., guided experience, train-
the-trainer programs, simulation, guided
experimentation, work shadowing, paired

work), in research dissemination, the term
encompasses a wider range of activities, such
as producing and presenting research syn-
theses to inform policy making and service
delivery; writing plain-language summaries
of research results tailored to the goals and
audience; equipping professionals in law,
medicine, mental health, policy, and so on to
recognize research that is sound and relevant
to their fields; establishing relationships with
the potential users of science to better under-
stand their needs and work settings; and
developing research agendas, both basic and
applied, that can work toward basic under-
standings and products that help solve press-
ing problems.

Knowledge utilization refers to using inno-
vations from science, but it goes beyond the
mere taking up of information—considering
research in a policy decision, deciding to use
an evidence-based mental health interven-
tion, or producing a news report on a recent
research finding. It also encompasses
how the research is used and with what
outcome—selecting a policy option most
consistent with the research that, in turn,
ends up helping the public; implementing a
mental health intervention as it was intended
to be delivered that, in turn, improves men-
tal health and practical life outcomes; and
news reporting that is accurate and also per-
ceived by the audience to be informative and
useful. Because promoting uptake is much
easier to do and to measure than determin-
ing how the research was used to produce
certain results, many experts agree that these
distinctions should be made when setting
goals for dissemination and developing plans
to evaluate its effect.

Knowledge exchange is a relatively newer
term being used to encompass both knowl-
edge transfer and knowledge utilization. It
emerged to capture the bidirectional commu-
nications between those who transfer the
knowledge and those who use it and which
are critical to making it more likely that
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innovations from science will be understood,
used, and valued.

Many of the chapters discuss changes to
various types of research that could advance
dissemination. In these discussions, basic
behavioral and social research refers to under-
standing the causes and conditions of psycho-
logical or social phenomena without having
specific applications in mind. Applied research
covers studies to produce new understandings
for meeting a recognized need. It includes
translational research to develop knowledge
from basic science into new interventions,
small- and large-scale studies to assess inter-
vention outcomes (usually referred to as effi-
cacy and effectiveness studies, respectively),
and evaluation research, a term used mainly in
policy or service settings to refer to assessing
the results of a services program, policy, or
communications strategy.

Any research, including basic science
experiments, that intervenes to change the
thoughts, behaviors, or conditions of those
participating in research studies qualifies as
intervention. But the type of intervention
research most relevant to this book is that
which uses scientific methods to develop and
evaluate the effectiveness of practices, pro-
grams, and tools to meet the needs of partic-
ular individuals, groups, systems, or settings.

Transportability research, one type of
translational research, helps prepare the inter-
ventions found to be effective under tightly
controlled experiments for implementation
in the broader settings, where they will actu-
ally be used. It carefully specifies the inter-
vention components and implementation
procedures along with any materials needed
for delivery and training. It specifies who can
deliver the intervention effectively and under
which conditions. Most agree that some
amount of transportability research should
occur in the context of large-scale effective-
ness studies before attempting broad dissem-
ination. Innovations that are disseminated
prematurely often end up not fitting people’s

circumstances and needs and potentially
“poison the waters” not only for a particu-
lar intervention but for the entire idea of using
empirically validated information and appro-
aches (Schoenwald & Hoagwood, 2001).

Implementation refers to the collection of
actions to be taken by “front-line” users,
such as clinicians and community service
providers, to deliver a science-based practice
or program or to use a particular tool.
Implementation research specifies these
actions and, especially in large-scale imple-
mentation studies, ideally investigates the
broader conditions that affected whether
implementation occurred as intended and
produced the desired results. Thus, imple-
mentation research is one part of investigat-
ing transportability and so is also considered
translational research.

Dissemination research investigates how
to promote the widespread use of innova-
tions from science. It identifies and evaluates
approaches for encouraging awareness,
understanding and uptake of innovations,
and how to put the conditions in place for
sustained use. Until recently, dissemination
research was not a priority of the scientific
enterprise and not widely regarded as scien-
tific work. Though some studies might
include a dissemination component, plans to
evaluate dissemination have not been rou-
tinely solicited or made, and innovations
from science, including interventions for
mental health, drug use prevention, and so
on, traditionally have not been developed and
tested with particular dissemination objec-
tives in mind.

TWO ORGANIZING THEMES

This book discusses many complexities
involved in brokering science to diverse audi-
ences, whether the broker is a scientist or 
an intermediary—a federal agency, private
foundation, university public information
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official, think tank or advocacy organization,
a technical assistance center, the mass media,
or one of the growing numbers of issue net-
works and coalitions. The authors also give
many specific suggestions about how to
approach communicating and disseminating
behavioral science.

These individual strands of knowledge
and insight can be tied together with two
main principles: One must have a strategy for
dissemination, and one must understand the
context in which dissemination occurs, espe-
cially if barriers are to be removed that affect
whether findings from behavioral science
move efficiently and effectively beyond the
academic community.

Strategy

We’ve borrowed, and somewhat modi-
fied, a knowledge exchange framework pro-
posed by John Lavis, a leader in the use of
research in health practice and policy, to
emphasize that supporting the use of behav-
ioral research requires a strategy with five
main parts (Lavis et al., 2003).

What should be transferred? What
science is ready to use—what knowledge is
sufficiently developed, sound, and relevant
to the purpose? What messages are appro-
priate and consistent with the science?
What interventions, tools, and other tech-
nologies are ready to deliver? Methods and
mechanisms must be created to help answer
these questions, and if the appropriate
“what” is not being produced, solutions are
needed to further develop it.

To whom should these be transferred?
The possibilities tend to include the broader
public or service recipients (for example, cit-
izens, patients, and clients), service providers
(such as clinicians, journalists, and attor-
neys), and decision makers (for example,
managers and administrators in hospitals,
private business, and community organiza-
tions; media journalists, producers, and

editors; and policy makers at federal, state,
and local levels). The messages and materi-
als must be sufficiently tailored in format
and content, delivering the particular find-
ings that each audience will care about
given that each has its own concerns. But
one initial basic step, so basic perhaps that
it has often been overlooked, is to thor-
oughly understand the audience—its needs,
roles, circumstances, knowledge, motiva-
tions, values, beliefs, ways of interpreting
and processing information from science,
and so on. In this way, messengers can relay
better messages and plan strategies to help
audiences take up the science and use it with
the desired outcome.

By whom should these be transferred?
The options are the individual scientist or
one or more intermediaries. Issues to con-
sider are as follows: Who has the knowledge,
skills, credibility, and relationships to be a
powerful messenger or an effective techni-
cian in helping others to use a particular
innovation? And if any of these prerequisites
is lacking, whether in the scientist or the inter-
mediary, how might these be developed?

By what methods should transfer occur?
What venues, materials, and procedures are
most appropriate? Some of the options,
depending on the audience and what is to be
transferred, might include various methods
of offering training and technical assistance,
policy maker briefings, “collaboratives” that
bring together all of those with a stake in an
issue to plan how dissemination might be
achieved and how implementation will
occur, interviews with targeted or mass
media, roundtable discussions, personal
meetings with policy makers or program
administrators, executive summaries, lists of
evidence-based interventions and measures,
evidence-based clinical guidelines, policy
changes to encourage use of evidence-based
practices, and so on.

With what effect? What is the goal of the
exchange? Is it to promote awareness of a
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new finding or the scientific process? Is it to
change attitudes about an issue or practice? Is
it to modify an organizational climate, change
a policy debate, or somehow affect a particu-
lar policy or journalistic practice? How
should the results be evaluated? What out-
comes can be measured? Which parts of 
the approach worked, and which did not?
How can this information be used to make
improvements? Despite being mentioned last,
most agree that, though it rarely happens,
goals for dissemination should be clearly
defined from the beginning along with plans
to evaluate whether the goals were achieved.

This book assumes that some degree of
strategy is needed whether the dissemination
is a complex, large-scale collaboration among
various organizations or a more modest
undertaking by an individual scientist. But
before embarking on any effort to dissemi-
nate science, many scholars recommend that
the scientists who participate become aware
of the values, beliefs, and other preconcep-
tions that affect the kind of research they do
and their motivations for wanting to dissem-
inate the science. Though scientists strive for
the ideal of complete objectivity, in reality,
they tend to align themselves, and their
science, to varying degrees with particular
groups and agendas. Some believe this appro-
ach enables scientists to be even more effec-
tive, though it has consequences for their
ability to operate broadly as powerful mes-
sengers. And so, as suggested by one political
science and communications expert, it can
behoove scientists, and the science, to con-
sider and then choose where one’s attempts to
communicate and disseminate science will
fall on the continuum from “activist science”
to “objectivist science” or, in other words,
from advocate to neutral knowledge broker
(Bimber, 1996).

Context

Figure 1 applies ecological systems theory,
originally conceived to describe individual

human development (Brofenbrenner, 1979),
to understanding how forces in four nested
systems—the microsystem (forces in the 
scientist’s immediate environment), the
mesosystem (interactions between two
microsystem forces), the exosystem (forces
affecting the micro- or mesosystems) and
the macrosystem (systems making up the
environment in which all the other systems
operate)—interact to affect how, or if, the
individual scientist contributes to the effec-
tive use of science. The model assumes bidi-
rectional interactions among the forces
within and between levels, and the element
of time speaks to how change or stagnancy
in the forces or in their interactions sup-
ports or thwarts attempts to disseminate
behavioral research.

At the individual level, for example,
scientists must be personally motivated to
disseminate behavioral research. Some of
the most common motivations contain vary-
ing degrees of public and self-interest:

• A personal desire to identify and help solve
significant problems about which behav-
ioral science does or could have something
to offer

• A perceived professional and ethical respon-
sibility to be good stewards of science by
shepherding the effective use of research and
preventing misuse and misrepresentation

• A perceived obligation to justify to society
how public funds have been used by answer-
ing the following: What was bought? Who
needs it? What’s the point?

• A belief that greater public understanding
of behavioral research leads to increased
public support, funding, and the growth of
the field

• A belief in the Jeffersonian ideal that creat-
ing an educated public is essential to an
informed democracy and that governing
bodies need access to expert advice (with-
out supplanting the public’s need to be
directly informed and knowledgeable)

• A belief in the inherent value of an educated
public to improving the quality of individ-
ual and collective life
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But researchers can also hesitate to
become involved because they fear that 
disseminating research might harm their
reputations in the scientific community.
Some believe that, being a relatively young
science, most behavioral science is “not
ready” for mass media, policy, or any 
particular purpose or that science generally

is never quite ready because it is continu-
ally evolving and inherently uncertain.
Researchers who support dissemination
often think, quite mistakenly, that others
“out there” already have been sufficiently
trained to identify, understand, and use 
the appropriate evidence-based programs,
tools, and research findings.
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SOURCE: Inspired by Fabes, Martin, Hanish, and Updegraff (2000).

Ind-Welch-Ross-45343.qxd  9/3/2007  4:33 PM  Page 7



Still, even the personally motivated scien-
tists will encounter forces, many of which are
presented in Figure 1, that affect whether
they have the essential preparation and sup-
port to do the work. To scratch the surface:

Scientists are affected by whether the
essential graduate and postgraduate educa-
tion can be found to develop the knowledge,
skills, and perspectives needed for disseminat-
ing science, whether in the form of graduate
courses, postgraduate applied training, or
professional development opportunities. If in
the academy, scientists benefit from academic
departments that value, tangibly support, and
reward dissemination and dissemination
research, as well as from colleagues, including
journal editors, who understand and support
the work.

Whether or not this support can be found
depends on the priorities of the university
system and culture. Despite a bit of progress
and some isolated exceptions, universities
generally have not perceived dissemination 
to be part of research and scholarship but
instead view it as service that ranks last among
the main university priorities. As a result, rel-
atively few resources are available for it, and
it is not part of the work on which scientists
are seriously evaluated, and so scientists tend
not to see it as their responsibility.

Connections among the behavioral sci-
ences and between behavioral science and
other academic disciplines also affect the
quality of the information and other prod-
ucts to be disseminated, as well as the level of
understanding about dissemination itself that
can be achieved.

Private foundations, federal agencies, and
scientific societies deliver or otherwise influ-
ence the resources and infrastructure avail-
able for dissemination and for research to
develop the theories, methods, and measures
needed to more systematically develop and
test the effectiveness of various approaches.
These actors also influence the availability
and quality of education and training for

dissemination and communication practices
and research. Their interactions with univer-
sity leaders help to shape the priorities and
expectations for academic departments and
so the direction of individual scientists.

In many ways, the heart of effective dis-
semination is the relationships between scien-
tists and potential users of the science—policy
makers and their staffs in local, state, and 
federal governments; mass media producers,
editors, and journalists; decision makers in
service professions; community members and
organizations; and so on. Written and spoken
exchanges over time build mutual credibility
and trust, leading to further productive col-
laborations and some level of informality that
allows scientists to share nuances about 
the research and make recommendations in
which the users have greater confidence.
Scientists also take away from these relation-
ships ideas that affect the direction of their
research and approaches to disseminating it,
goals that often can be mutually agreed on
and coordinated. The scientist’s success
with dissemination depends on having the
ability, time, and opportunity to establish
these relationships.

Businesses, professional associations, and
consumer networks can play powerful roles.
Businesses can help develop products from
research, such as educational curricula. They
can also have a stake in the services that
behavioral science helps to provide (educa-
tional, mental health, medical services, etc.).
As a result, businesses may help to spread
messages from the science, persuade others
about the importance of evidence-based tools
and services, and provide incentives for using
them. Professional associations and con-
sumer networks can help researchers learn
about the needs and concerns of certain seg-
ments of the public and can help researchers
educate those who could benefit from using
scientific innovations.

Federal public policy and the surround-
ing politics offer many opportunities for
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behavioral scientists, but it also places 
constraints on how scientists can engage in
policy making, whether operating directly
or indirectly through intermediaries, and
how productive their attempts will be. Both
federal science policy and social policy can
help to drive or influence the forces at each
level with a role to play in dissemination.
They can also be influenced to encourage
the dissemination of science-based innova-
tions and to support the production of use-
ful dissemination research.

Differences in culture between the scien-
tific community and forces at all levels can
make scientists and relevant organizations
reluctant to engage with one another or lead
to negative experiences and poor outcomes.
Diverging goals, values, skills, motivations,
attitudes, communication styles, preferred
sorts of evidence, demands of the work set-
ting, and so on must somehow be bridged.
Additional challenges present themselves
when the larger culture holds beliefs and val-
ues, or contains social attitudes and trends,
that its members perceive to contradict scien-
tific findings and methods or prevent them
from becoming knowledgeable about science
generally or about the methods and innova-
tions of behavioral science in particular.

We return to these two themes of strategy
and context in the concluding chapter to
organize a discussion of the book’s major
themes and authors’ proposals for the future.

BOOK OUTLINE

This volume has five parts. Part I, Some
Conceptual and Practical Issues, begins with
a selected history of behavioral science dis-
semination, some lessons learned from that
history, and a proposal for advancing 
dissemination through “collaboratives.” The
second chapter contributed by science com-
munication scholars describes the academic
discipline and highlights contemporary

themes of the research. It also points to the
need for scholars, including behavioral and
social scientists, to undertake programma-
tic research to identify effective approaches
and strategies for communicating science.
Chapters 3 and 4, contributed by journalism
scholars, present insights from research and
practice on the conditions that affect how,
or whether, behavioral science gets covered
in the mass media. They discuss strengths
and weaknesses in behavioral science report-
ing, the challenges of reporting behavioral
research as news given the complexities and
uncertainties of science, and ways that scien-
tists might affect the quality and amount of
behavioral science coverage.

Chapter 5 uses illustrations from social
psychology to explain the qualities of basic
science that affect its usefulness, as well as the
challenges of writing and talking about basic
science to nonscientist audiences. Chapter 6
explains the barriers that universities present
to dissemination and reviews recent perspec-
tives on how the work might become better
integrated into university scholarship and
science.

In Part II, Understanding Mass Media
Priorities and Processes, journalists and edi-
tors from television, print, and public radio
explain the inner workings of news media
and how they affect coverage of behavioral
research. The authors explain how behav-
ioral science tends to become part of news;
describe the goals of journalists, producers,
and editors; suggest opportunities for reach-
ing members of the media and developing
relationships that can affect the amount and
quality of coverage; and give tips on how 
to present scientific research to members of
the media.

Part III, Communicating With the Public,
covers some of the main methods scientists
use to communicate with public audiences.
Chapter 11 explains from the perspective of 
a scientific association’s communications 
officer some issues to consider when engaging
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with mass media, and it gives some of the
basics of media interviews. In Chapter 12,
researchers from developmental and educa-
tional psychology tell about their approach to
popular speaking and writing, explain some
of the challenges and rewards, and illustrate
the contributions scientists can make by 
venturing outside the academy to learn about
contemporary social issues and trends.

In Chapter 13, a leading university public
communications expert explains the varied
roles of public information officers, how they
can support university scientists, and how
scientists can build productive relationships
with this critical intermediary between scien-
tists and the media and broader public. In
Chapter 14, behavioral researchers review
research and share their expertise in using the
Internet to promote awareness, understand-
ing, and use of behavioral science.

Part IV, Communicating With Policy
Makers, reviews scholarship, research, and
practice relating to how behavioral science is
delivered to and used by policy makers. In
Chapter 15, a leading scholar of health policy
and policy makers’ use of research reviews the
state of knowledge on how to make behav-
ioral science valuable to policy makers.
Chapter 16 focuses on federal public policy. 
It explains the critical importance of scien-
tists’ participation by illustrating how behav-
ioral researchers have affected science policies
vital to the field’s interests and to public
health. The chapter describes the knowledge
and skills scientists should develop, opportu-
nities to become part of policy making, and
specific methods of engaging with Congress
and the Executive Branch.

In Chapter 17, the director and the com-
munications director of a large-scale, non-
ideological national campaign to reduce
teen pregnancy draw on their experiences
working with state governments to discuss
approaches to communicating research 
to policy makers at the state level and to

working across diverse interests to influence
policy. In Chapter 18, a policy consultant
and former legislative director describes the
work of think tanks and advocacy organi-
zations and how they use research to inform
and affect policy.

Part V, Disseminating Behavioral Science
to Service Professions, spotlights five fields:
education, behavioral medicine, drug use pre-
vention, mental health, and the military.
These fields were selected to highlight con-
temporary approaches and themes in dissem-
inating behavioral science and to illustrate
particular challenges unique to each one.
Authors cover, among other issues, the state
of dissemination and dissemination research,
the state of translational science, barriers typ-
ically encountered in dissemination, and sug-
gestions for advancing dissemination research
and practice.

As the outline makes clear, this book is
not a “how-to” guide, though many of the
chapters include “how-to” guidance. Instead,
it helps to ground researchers in many of
the relevant issues, practices, and research so
they might get more mileage out of such
“how-to” advice. “How to” has its place
but, as many now realize, more than brief
trainings and tutorials are needed to increase
the effectiveness of the strategies and meth-
ods the field uses to communicate and dis-
seminate science and for building a critical
mass of scientists with the ability to help
advance the field’s approaches over time.

By the end of the volume, it should become
even clearer, too, that any attempt at learn-
ing how to promote the awareness, under-
standing, and use of science, regardless of the
discipline, is behavioral science. And so all
such efforts present opportunities for behav-
ioral researchers, no matter how basic or
applied. The theories, knowledge, and tools
developed in behavioral research can help all
sciences thoroughly understand their audi-
ences or potential users of the science,
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develop their communication strategies and
approaches, create techniques and environ-
ments that support using innovations from
science, and conduct evaluations to assess the
quality and results of their work. One group
of science policy scholars has referred to this
type of work as developing the “social tech-
nologies” (Sarewitz, Foladori, Invernizzi, &
Garfinkel, 2004) essential to advancing the
use of innovations from science. In creating

this volume, therefore, we were inspired by
one fundamental idea: that discovering how
best to communicate and disseminate behav-
ioral science is itself a vital scientific enter-
prise, and great strides might be taken if, 
in some respect, it becomes every scientist’s
concern and ceases to be on the side of
behavioral scientists’ “real” jobs. We hope
this book contributes to moving farther in
that direction.
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